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, The Education for All Handicapped Childfen Act of 1975 can be f ; 

_fC6hs,idere^.leg1slfttiGri that has impact in at least three separate 

ways. It cans first 5 be considered an ^^^^untabili ty Heasurei ttetT;^ 

through its re^uiremeiit fohx^^the devel ppment oT an IndividuallMd 

Educatioii Program (I EP) for eacfr handicapped chiles ^mandates that* 

public and private ediicatlon aglrcies%rovide appropriate^services to 

these children. ^Secondly^^ it is a funding act that provides financial 

slipport for the provision pf special ediiCatlon services. JQ handicapped' 

^chi^diren. It can also be considered ^^anagement act' that ^ 
■* . ' ' ' - 

how state ^ local and other education agenlces will connply with Its 

provisiojis, / ■ : 

= The focus of this^ presentation wIM be on the* lEP^ the. account- 

a^^ility measure of the act and how it can be viewed in relation t| 

the .education of deaf children, \ / ^ 

We kndw, that the law requires that, as of Septemb^l ^1 97^, each . 

han'dicapfped child must have available to him/her a free andiappr^priat 

public education^ (FAPE). The ftrms free appropriate public educatioh 

are intfrpreted as meaning, special education and related services that 

conform with .the lEP. - ' , ^ ' , ' ^ 

- ' The words Individualized Education Program connote specific cpn-^ ^ 

cepts that have been described by Abeson and Weintraub (1977), The 

, lEP is meantv^to address the needs of^each individual child ajid not a . \- 

class or group' of children* Rather fhan to dictate the content or the 

process of the lEP for all deaf children (which would be difficult to 

say the least), it is probaffly more meaningful to raise issueSs pose 



guestions md suggest special neri^s related to lEP's for the popu- 
latiort of deaf children. ^ 

^ The- requirement of the law that each fiand,?({iipped Jilld be edu- 
i cated tp the maj^iinum eKtent possible with children wi thout handi- 
caps mils t be consider^ carefully when developing ,%n lEP for a 
d^af child. This should not be interpreted as an ali tor nothing 
p^DpoSition* In other words, should the deaf clrild be educated Jn 
^he special schools irios^ notably state residential schools for the 
deaf 5 or Integrated: fuUy Into the regular classroom? 

What about this decision to deterraine^'the placefnent of the 
hearing impaired child? What is rriDSt 'appropriate for these children? 
Definitions become important here* Let us first recognize that the 
words hearing itnpalred fepresent a wide specfirurn DlJearlng loss , 
described by various terins such as nii Id^ -moderate, \&evere, profoiind, 
hard pf hearing, and deaf* Each of these has a different fnean1ng> but^ 
when understood, helps to categorize the degree of a person* s hearing 
loss. To describe each ""of them precisely now^would ta^e soine time^ but 
one should be av/are that a variety of adjectives are used to explain 
hearing loss In an individual* The amount of hearing loss that an 
individual has vfill effect the development of speech and language, . 
Generally, the greater the loss^ the more difficulty one hakdevelop- 
1pg speech and language. 

In developing an lEP for a deaf child ^ it Is best to consider a 
variety of educational settings that, represent a Continuuni of option^, 
the intent of the legislation is that all options be considered ^ for 
each Individual and that the most appropHate environfrient be 
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* detemined in the I EP conference bj^ the studerttp vfhen appropnates 
the parents and representatives of the educational agency , 
Th&se optiDns include the special school, ^special class in the regular 
school 5 partial integration iri the regular claSsrooin with resource 
room or special assistance ancf. full Integration In the regLilar class- 
room. ^* 

In thinking aboiit the lEP conference, we might ask ourselves a 
: few questions* , Is the deaf student Irtvolved ir the conference as a 
meaningful participant? Does he- or she understand viliat is happening? 
If not^ 1s, It because of the studeritrS^ SgeJ- ■ competence ^ or merelj his 
mode of cafmunlcation? Is there sorneone;;there who- Is skilled In 
communicating with the student and not jtjlst "fer^ryf to llpread'S or soine= 
one who knows a f evf signs or can fingersp^l a little? In reality^ 
no one is "easy" to lipread. Some rnay be aasler than others, but 
no one is *'easy"i What about deaf parents'attendi ng an lEP conference? 
Hdive arrangements been made to pro\^ide an interpreter for them as re- - 
qutred by the act? Does the tnterpireter have ^professional level skills 

Assuming the deaf ^ student and hi s/her parents ha^e been involved 
appropriately in an lEP conferencej attention can then be turned to' the 
lEP itseTf. We , will /also assunie thatj prior to the development of the 
lEPs a complete evaluation .has been done by Individuals trained and' 
competent to evaluate deaf chndren. We will further assume that non= 
discriminatory testing In the student's mode of coniinuni cation has been 
done and we now possess a complete analysis of the student's dirrent 
level ^of etiucatlonal performance' This may be too inuch to assume; 



but m shall for the purposes of this discussion* 

The needs of the student will then be determined and annual goals 

° - ■ *' « 

for, each of these'^areas develbped.and prioritized, Cominonly, the deaf 
stLident exhibits needs in many areas,. In addltlon^to the mos^t qomnor> 
deficit^ delayed speech and language developments progress is impeded 
in most academic areas • The lEP must prescribe instructi onal services 
that will assure improvement. The lEP may typically need to include 
such services as speech and language therapyp Instruction using Jtotal 
communications diagnostic and prescriptive evaluations i personal counsel 
ing, auditory training^ and career education among others. We shoulfi 
emphasize that for the average deaf child^ a combination of all of these 
servi ces . Is, necessary. Following development of the lEP an appropriate 
placement is sought, - - \' ^ 

- We canftot limit ourselves to those services that are currently 
/ available^ but must provideHhe rfeaf student witb thCse services identi- 
fled in the lEP. This is stated specifically in the act and is contin» 
uing to 6e a controversial topjc. ; ^ . ■ . ^ 

' Deafness is a unique handicapping conditfbn, . Because it deprives 
the individual of the sense of hearing[, it also depriyes'^lm of th^t 
sense most needed to function In the average public school settings If 
deaf students are 'to be educated in the regular cJassrocHn, special 
support services must be included in the lEP. Examples of these are 
Interpreters, note-takers, trained tutors. Even with this degree of 
support, the deaf child's development in the social -emotional ar§a ' 
maj be seriously hampered unless the public school can develop a 
visual envlronnient including, but not limited to, total communication 



captioned films, tnterp^e4 or jpplnted anrouncements and other visual 
aids. Jhese service^ape" equally impor-tant for the students who are 
partia'lly i ntegra^^ < 'fnto tWe regular classroom or those who attend 



a special class In 'the regular school building. Where these services 
do not exi>t,,al ternatlVe "placenierit options must be considered. ■ 

Only After „compning al-l" of- these needs can the lEP be developed 
and an apprdprlAste; pl acenient be determin ^ . 

the requiVeniehts :f or developing ICP for a deaf child are the 
same as those for btheH handicapped childrdn. There is no particular 
format that seems most tlesirable for deaf chndren. Some states have 
adopted a uniform forniat for developing lE'P's. Others are leaving it up 
to the local, school llstricts. Many oonmercial companies are offer- 
ing "new and innovatlA/e" processes fop devel oping lEP's. - ' 

One thing does seem clear. ■ Because annual goals and short term . 
objectivft must be written in the lEP, it is easier to do this when 
a curriculum guide or a scope- and, sequence of curriculum materials 
exists ^hat have been developed , for a particular handicaj)ped group. ' 
For example, if course guides or objecti'yes are availabl e. that have 
been developed for deaf chil drer, the task of developing the lEP^is 
simplTfied. Where these materials do not exist, the goals and object- 
Ives, will have to be developed "from scratch", 1n effect"; a new curric- 
ulum Wll.l need to be written for each child. 

It is 'important to recognize the jevere naturfe of the handicap of 
deafness , when develbplng lEP 's for deaf children. Because of i^f 
nature of the handicap, different assessFnent techniques will be used 
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and different categorical needs will be identified. Based on these 
varied needs, a special prescription, will be developed in the lEP. 
This special prescription- wilt- require carefu^' consideration of the ser 
vices available and the most reasonable placement, amftng several options 
must be agreed upon by all the participants in the lEP 'conference. 
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